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Preface

Within the framework of this project the partnership aimed for developing, testing and
establishing a GRUNDTVIG qualification course which is capable of imparting the necessary
equipment to language trainers and teachers who are working also in language courses for
senior citizens. To work as a language teacher for senior citizens demands on the teacher’s
didactical, methodical and social skills. The training course is meant to pass over and to
enforce knowledge and skills which are needed for successful teaching. The qualification of
language teacher for senior citizens is of crucial importance for the quality of further

education in the context of lifelong learning

During the preparation and development of this curriculum our partnership learnt a lot of new
things about teaching foreign languages to senior learners. The most impressing fact for us
was:

The greatest obstacle to older adult language learning is the doubt--in the minds of both
learner and teacher--that older adults can learn a new language. Most people assume that
"the younger the better" applies in language learning. However, many studies have shown
that this is not true. Studies comparing the rate of second language acquisition in children
and adults have shown that although children may have an advantage in achieving native-
like fluency in the long run, adults actually learn languages more quickly than children in the
early stages (Krashen, Long, and Scarcella, 1979). These studies indicate that attaining a
working ability to communicate in a new language may actually be easier and more rapid for
the adult than for the child.

Studies on aging have demonstrated that learning ability does not decline with age. If older
people remain healthy, their intellectual abilities and skills do not decline (Ostwald and
Williams, 1981). Adults learn differently from children, but no age-related differences in
learning ability have been demonstrated for adults of different ages.

The stereotype of the older adult as a poor language learner can be traced to two roots: a
theory of the brain and how it matures, and classroom practices that discriminate against the
older learner

Teaching older adults should be a pleasurable experience. Their self-directedness, life
experiences, independence as learners, and motivation to learn provide them with
advantages in language learning. A program that meets the needs of the adult learner will
lead to rapid language acquisition by this group.

This encouraged us to develop the following curriculum focusing on the special needs of
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senior learners by keeping in mind that seniors do not need a lot of new teaching methods
but a lot of tact and sensitivity combined with respect for their personal and their learning
biography.

The curriculum is meant to be a support for trainers conducting a training course with the

topic “Important teaching methods for senior learners”.

On the following pages trainers will find a complete curriculum for a course comprising 30

teaching hours including a suggestion for time-schedule.

Part 1 starts with a suggestion for one-week timetable, followed by the contents for each

teaching day. We also added all needed materials.

Part 2 consists of corresponding materials like power points, working sheets, exercises, etc.
During the lifetime of the project the course was provided twice; once in Munich and once in
Montpellier. Participants were language trainers and teachers who wanted to get necessary

skills for teaching languages to senior learners on the one hand and on the other hand to

share their teaching experiences with colleagues from different European countries.
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SIBL

senlor language learners

Module |

Introduction

1.The Ageing Population

2.Lifespan psychology



Introduction

This module starts with defining the target group (young senior/older
senior) and focuses upon describing the situation for the older population
by describing the ageing population in our world and addressing the
lifespan psychology for older adults. These aspects are important for
teachers that work with older adults in order to conduct a successful
teaching.

We are aware that this module is a quite theoretical part. But it is very

important to start the course with some facts and essential information.
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PART 1

Europe - the greying society

Welcome
Introduction of the trainer
Presentation of the module

Expectations of the participants

LECTURE: THE AGEING POPULATION
Number of persons aged 60 years or over
Population aged 60 years or over as percentage of total population
The oldest old
Life expectancy at age 60
Sex ratio
Percentage of older persons currently married
Percentage of older persons living alone
Potential support ratio
Statutory retirement age
Percentage of the older population in the labour force

Material: PC & video projector, ppt (attachment)

GROUP DISCUSSION ABOUT CONTENT OF THE LECTURE
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PART 2

Life-Span Psychology

LECTURE: LIFE-SPAN PSYCHOLOGY
What Are Older Adults Like?
The Third-Fourth Age Distinction
Physical Changes and Health
Theories of physical aging
Physiological Changes
Cognitive Processes
Social Aspects of Later Life Psychosocial, Retirement and

Relationship

Material: PC & video projector, ppt (attachmentl)

GROUP DISCUSSION ABOUT CONTENT OF THE LECTURE
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Module 1l

Characteristics of language learning
senior citizens

1.
Perception about older learners:
participants' experiences with senior
learners, motivation of senior learners

2.
Learning environments: new learning
settings, new learning places



Introduction

Senior citizens have not “just less” but different abilities, than younger
persons. While it is true that physical abilities, speed and flexibility may be
reduced in advanced age, these characteristics are not necessary a barrier
to foreign language acquisition and are more often compensated for by
such things that only come with a certain age, such as experience,

knowledge, specific motivation drivers.

The course "Important teaching methods in language courses for senior
learners" is focussed on the methodology of languages teaching of senior

learners.

Module Il “Characteristic of language learning senior citizens” is designed
in order to raise awareness, to provide information to re-think opinions,
offer reflection, and support an active and self-directed transfer into the

daily practice of language teaching courses addressing senior citizens.

The course participants will be involved cognitively (knowledge), affectively
(sensations, intrinsic and ethic values) and in relation to habits in sensing
and teaching senior citizens. They will also experience new methods, tools

and learning settings.

Module Il includes the following parts

1. Perception about older learners

2. Participants' experiences with senior learners
3. Motivation of senior learners
4

Reflecting success

Project number 29803-CP-1-2006-1-DE-GRUNDTVIG -11 17



PART 1

Perception about older learners: participants'
experiences with senior learners, motivation of
senior learners

Welcome & Monday’s summing up
Introduction of the trainer
Presentation of the module

Expectations of the participants

GROUP WORK / PAIR WORK: EXPERIENCES CONCERNING SENIOR
CITIZENS

Plenary: Raising the topic collecting first experiences, feelings,
impressions
Pair work: Deepen the topic via focussing on one specific context

chosen (economics, policy, culture, shopping, ...) by also
taking into account the relevant gender aspects

Plenary Pairs present outcomes
Discussion & reflection

Material: Flip chart & markers

LECTURE 1: OLDER LEARNER STEREOTYPES

PRESENTATION OF STATEMENTS

Deficit hypothesis & consequences (Age discrimination weakens the
individual's self confidence, motivation and learning potentials ...)

Material: PC & video projector, ppt (attachment)

Discussion & reflection

SINGLE WORK / GROUP WORK: THOUGHT AWARENESS, RATIO NAL

THINKING & POSITIVE THINKING

Plenary: The trainer is raising the topic: Negative thinking damages
people’s confidence. People are thinking negatively when

they put themselves down, criticize themselves for errors,

Project number 29803-CP-1-2006-1-DE-GRUNDTVIG -11 18



doubt their abilities, expect failure, etc.

It is the negative side of suggestion - it damages
confidence, harms performance and paralyses mental
skills. From the self-fulfilling prophecy perspective positive
thinking causes positive outcomes. Everybody should try
not to make black scenarios in advance.

Single work: Thought awareness: the participants think about their
negative thoughts (worries about how other people
perceive them, self-criticism, feelings of inadequacy etc.).
Thought awareness is the first step in the process of

eliminating negative thoughts.

Rational thinking: The participants write the negative
thoughts down and review them rationally. They should

consider whether the thoughts have any basis in reality.

Positive thinking and affirmation: The participants replace

negative thoughts with positive affirmation.

Discussion & reflection

Material: Paper & pens, Flip chart & markers

GROUP DISCUSSION: ROLE OF SOFT SKILLS AND FURTHER K EY
COMPETENCES OF LANGUAGE TEACHERS

Participants exchange ideas & experiences

The trainer acts as moderator and collects / visualizes the outcomes

Material: Flip chart & markers or pinboard, cards, markers

Project number 29803-CP-1-2006-1-DE-GRUNDTVIG -11 19



PART 2
GUIDING SENIOR LEARNERS

LECTURE 2: TARGET GROUP ORIENTED APPROACH

Overview on target group oriented needs concerning design and content of
foreign language courses for senior citizens (Relate the Information to
Needs and Experiences of Learners, Make the Learning Activities
Meaningful, Be Sensitive to Barriers, Obstacles, and Physiological Needs,
Involve the Learner in the Instructional Process...)

Material: PC & video projector, ppt (attachment)

EXERCISE: EXPERIENCING TARGETGROUP ORIENTED CONTENT

INTEGRATION

Plenary Raising the topic of content integration, collecting first experiences,
feelings, impressions. Deepen the topic via focussing on one
specific aspects (which kinds of contents may be introduced in
order to create a positive group atmosphere, to support
socializing and reduce stress factors, ...) by also taking into

account the relevant gender aspects

Exercise Content related introduction of participants in order getting to
know
each other:
Pictures of dishes and food, or people eating and/or cards with
proverbs, quotations and statements concerning nutrition are
spread at random in the centre of a circle of chairs. In turns, the
participants start introducing themselves to the group by
selecting one picture or card and subsequently explaining why
he or she has been repelled or attracted by a certain picture or

card.

Plenary Discussion & reflection
The trainer provides input on further experiences, expert
knowledge

Material: Pictures of dishes and food
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PART 3
MOTIVATION DRIVERS

LECTURE 3: MOTIVATION
In the field of second language acquisition, two main kinds of motivation
have been identified...

Material: PC & video projector, ppt (attachment)

GROUP WORK: SENIOR LEARNERS' MOTIVATION ON LANGUAGE
ACQUISITION
Plenary: The trainer is raising the topic & explaining background
and impact of gender aspects on motivation
Small groups:  Collect experiences and ideas by differentiating
categories and by also taking into account the relevant
gender aspects
Plenary Small groups present outcomes
Discussion & trainer input on further experiences, expert
knowledge

Material: Flip chart & markers

GROUP DISCUSSION: HOW TO BALANCE DIFFERENT MOTIVATI ONS AND
INTERESTS OF PARTICIPANTS?

Participants exchange experiences

The trainer acts as moderator and collects / visualizes the outcomes

Material: Flip chart & markers or pin board, cards, markers

GROUP DISCUSSION: HOW TO IMPROVE MOTIVATION OF SENIOR
LEARNERS?

Incentives, competitions, positive feedback ... - participants exchange
experiences and ideas

The trainer acts as moderator and collects / visualizes the outcomes and provides
input on further experiences, expert knowledge

Material: Flip chart & markers or pin board, cards, markers
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PART 4
REFLECTING SUCCESS FACTORS

LECTURE 4: HELPING SENIOR CITIZENS TO SUCCEED: SELF-
CONFIDENCE & DIVERSITY OF STRATEGIES

Affective factors such self-confidence and self-awareness are very
important in language learning. Many older learners fear failure more than
their younger counterparts...

Material: PC & video projector, ppt (attachment)

EXERCISE: EXPERIENCING MEMORIZING STYLES & METHODS
Plenary: The trainer provides the participants with a schedule so that
each participant will be able to note her/his “memaories” and rate
them
Then the trainer
1) reads out loud a list of 12 terms, the participants listen and
as soon as the reading is finished (ca. 30 sec.) everybody
tries to memarize the items and write them down.
2) silently shows a picture with 12 different items (ca. 30 sec.)
everybody tries to memorize the items and write them down
3) silently hands over 12 objects step by step(ca. 30 sec.)
everybody tries to memorize the items and write them down
4) ... could proceed in combining 1, 2, 3: reading & presenting,

handing over & naming ...

Plenary Participants are checking and rating results with the help of the
trainer Who is the “overall winner”, who succeeded in single
“disciplines”?
Reflection
Discussion on how to encourage senior learners to raise
awareness to and develop mnemonic devices (visual images,

rhymes, acronyms, self-designed coding schemes, etc.) &
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trainer input on specific relevant aspects concerning senior
learners.
Material: Schedule, a list of 12 terms, picture with 12 terms, 12 small

every day life objects

GROUP WORK: HOW TO DEFINE “SUCCESS” OF TRAINING COURSES -

EXPERIENCES CONCERNING SENIOR CITIZENS

Plenary: Raising the topic: Learning outcomes, social contacts... - which
areas and kinds of success will improve the motivation of the
individuals? collecting experiences, feelings, impressions by
also taking into account the relevant gender aspects
The trainer acts as moderator and collects / visualizes the
outcomes
Discussion & reflection

Material: Flip chart & markers or pinboard, cards, markers

Discussion & reflection

Final feedback & résumée
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SIBL

sen'or languagde learners

Module ||

Challenges for teaching languages to
seniors and tools for solution



Introduction

The module “Challenges and possibilities for teachers in teaching
languages to seniors and tools for solution” is designed in order to focus
the trainers” attention to challenges they might encounter in a course with
senior participants and to raise their awareness of opportunities and
possibilities which might help them to face the challenges. It points out the
most important aspects, stimulates discussions about this issue and offers

some tools for solution.

Apart from the initial and final phase (welcome and introduction; discussion

/ reflection / final summary), the module consists of four parts:

Learning in the context of one’s own learning biography / Biographical work
Empowerment and Involvement
Learning environments, learning places

Theoretical didactical and methodological tools for solution
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PART 1

LEARNING IN THE CONTEXT OF ONE'S OWN
LEARNING BIOGRAPHY/BIOGRAPHICAL WORK

LECTURE 1“BIOGRAPHICAL WORK: LEARNING IN THE CONTEX T OF
ONE’S OWN LEARNING BIOGRAPHY”
Younger = better?! This is not true. Older people benefit from their life

experiences, they are often more independent than younger people.

Biographical work is an important issue in language courses for senior
learners: This module aims at getting to know the learning biography of
senior learners attending a language course. How can | get to know my
participants” learning biography? How can | use this information for my
course? Those are questions that will be discussed in this module.

Material: PC & video projector, ppt (attachment)

SINGLE WORK

Worksheets “Easy and difficult learning situations” and “Mini Learning
biography”, the concept of the “Learning diary”

This exercise helps to analyze past learning experiences of the senior
learners. It helps learners to formulate their needs and helps the trainer to

plan his/her language course
Course participants are asked to fill-in the worksheets. Participants are
asked to think about the concept of the “Learning diary”

Material: Worksheets (attachment), pencil

PLENARY

Discussion about worksheets, topics and outcomes
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GROUP WORK / PAIR WORK
How can a teacher get to know his or her students” learning biography

best?

PLENARY

Groups present outcomes

PART 2
EMPOWERMENT AND INVOLVEMENT

LECTURE 2: “EMPOWERMENT AND INVOLVEMENT”

Orientation on the (learning) interests of the participants forms the starting
point for decisions on didactics and contents. Self-directed learning can be
a tool to empower your learners...

Material: PC & video projector, ppt (attachment)

GROUP WORK / PAIR WORK

What do you think about Empowerment and Involvement?

SINGLE WORK: WORKSHEET “TREE OF EXPECTATIONS AND
DOUBTS”

Each participant writes his expectations about the course into the treetop
and his/her doubts into the roots

Material: Worksheet “Tree of Expectations and Doubts” (attachment)

Plenary

Groups present outcomes
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PART 3

LEARNING ENVIRONMENTS; LEARNING
PLACES

LECTURE 3: “LEARNING PLACES; LEARNING ENVIROMENTS”
Learning environments and learning places is a subject which must not be
underestimated. For educational institutions and teachers it is important to
pose themselves many questions: How to make senior learners feel
welcome and at ease? What should teachers pay attention to regarding the
setting of the language course? Is the room welcoming? How is the
furniture arranged? What is on the walls? How much space is there in the
classroom? Does the room look comfortable?...

Material: PC & video projector, ppt (attachment)

GROUP WORK/PAIR WORK:

How to make learners feel welcome and at ease? Focus lies as well on
specific aspects (what kind of learning places, decoration, temperature,
stress factors, among others). What is the “perfect” learning environment?
What could be a classroom environment which promotes high self-esteem
or self-actualisation (I am able to explore ideas, learn new things, ...).

Material: Flipchart, cards, markers

PLENARY:

Groups present outcomes
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PART 4

THEORETICAL DIDACTICAL AND
METHODOLOGICAL TOOLS FOR SOLUTION

LECTURE 4: “PRESENTATION OF THE THEORETICAL TOOLS F OR
SOLUTION”

Senior learners like any other group of learners need special didactical and
methodological approaches to teaching. It is, of course, an important task
for trainers to realise what group of learners they are dealing with. Some
methods stay the same for all learners some are specially tailored for the
regarding courses and learners. Here are some general and special
theoretical tools that might help trainers who have classes with senior
learners.

Material: PC & video projector, ppt (attachment)

PLENARY:

Discussion about the topics/tools/possibilities presented in the lecture

GROUP WORK / PAIR WORK:

What tools do you use in your courses?

PLENARY:

Groups present outcomes
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Tools for solution

GENERAL TOOLS

Tailor learning plans and procedures to individual abilities,

needs and circumstances

Don't set the bar too high regarding expectations/requirements

Make the goals reasonable

Show confidence that they really can learn the language

Capitalize on the senior learner’'s strengths following methods

that they adapt to best

Adults prefer learning situations that allow choice and self-
direction. Teaching should be targeted to what the learner needs

and wants to know.

The knowledge of senior learners is a resource for the trainer.
Integrate new ideas with their existing knowledge, contributions,

SUCCesses, ...

A good teaching strategy could be experiential, hands-on

activities, self-report diary, problem-solving cases, discussion

Teachers should be flexible enough to allow different
approaches to the learning task (some people remember best
when they are writing down what the teacher is saying, some not
-> so let them. They usually know best what helps them in order

to learn a new languages, ...

Adult learners need material designed to present structures and

vocabulary that will be of immediate use to them in a context
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which reflects the situations and functions they will encounter

when using the new language

No need to be perfect - point out the importance of every

particular progress

SPECIAL TOOLS

a. Methodological and didactical tools

If possible arrange one-on-one work in preference of putting
them in a class which would move too quickly and discourage
them

Present a variety of short assignments

Frequent review is important

Limit the amount of material learned in each session -> LEARN
A LITTLE, USE IT A LOT

Limit background noise, make the environment non-stressful
Combine audio input with visual presentation of new material
Learners should vary their attention to each task of a language
lesson
0 Text + pictures + vocabulary + grammar + games +...
o Often things are learned separately. You may become
sufficient in the sub skills but can you coordinate them all

adaptively?

Support your major points with a handout and a visual
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Repeat, repeat, repeat a concept in different ways and through

different sensory channels

Arrange info sequentially in a logical progression of learning,
from familiar/simple to unfamiliar/complex tasks. Do not change

the topic abruptly.

Use a conversational, interactive style. Get out from behind the

“lectern”. Circulate around the room.

In general, use a variety of teaching methods: alternating
passive and active methods, small group problem solving and
discussion, introduce a different activity every 20 minutes, role
play (e.g. at the supermarket, in a restaurant, a phone call with a
colleague abroad, games, demo, audiovisuals, small group

discussion, ...

Vocabulary and phrases

Vocabulary repetition using motoric activities - eg. by
throwing a ball and asking the other colleagues words in the
foreign language, a short walk around the building looking for
objects, finding the right word in the foreign language and trying
to describe them in the foreign language — with a presentation

afterwards.

Vocabulary expansion by creative techniques — e.g. groups
have to take a dictionary and find 10 words they like and they
could use in their everyday life. Each member of the team
makes a collage of picture or words from various newspapers
and magazines and presents the expression by describing or

using pantomime — other participants have to guess...

Use of internationalisms — expressions which are similar in

almost all European languages.
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Phrases | would really use in my life  — everyone brings 5
phrases in his/her mothertongue which he/she expect to use at
work, on holiday etc. All together the participants try to translace

the prases.

After work

Giving frequent feedback — verbal valuation and appraisal,
discussion about tips and strategies relating to solve learning

problems

Work out some rewards — e.g. creative certificates for

particular achievements

Involve other family members — e.g. to help with creative
homework, to help with implementation of useful learning

methods, to quiz the senior learners...

DONT'S

large amount of oral repetition and memorization
extensive pronunciation correction
irrelevant content (out of context)

fast-paced activities
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Module IV

Put into practice:
Specific challenges of delivering
languages courses in theory and

practice

Delivering skills

24
Learning strategies

3.
Evaluation of the participants' achievements
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Introduction

The methodology for senior citizens in language courses should match the
learners’ interests and capabilities and should therefore always be prepared
properly. Creating an interesting, diversified and sometimes humorous

atmosphere ensures long-term courses with good-feeling groups.

Module IV “Put into practice: specific challenges of delivering languages
courses in theory and practice” is meant to show different applicable
methods to achieve the above mentioned aim. It will also provide the
participants with practical aids and the opportunity to test their personal

achievements.

Module 1V includes the following parts:

4. Organizing an information meeting for potential senior learners
5. Delivering skills in vocabulary, grammar, speaking and reading
6. Learning strategies

7. Evaluation of the participants' achievements
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Welcome
Trainer’s profile

Presentation of the module — PowerPoint presentation

PART 1

BE WELL PREPARED: ORGANIZING

INFORMATION MEETING

"#

$ %

$
# $ #
$
"H#
(
Material: PC & video projector, ppt (attachment)

PART 2

AN

Delivering skills: Vocabulary, grammar, speaking

and reading

Part two will cover:

1. Senior learners' interests — how they can be implemented in the

course

2. Finding materials — using old and new media
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BRAINSTORMING: MAJOR INTERESTS OF TARGET GROUP
Group work: Ideas are collected, written on cards and exhibited on
magnetic board. Possible Ideas:

— travelling

— culture

— social actilVties

— festive days

— family and friends

— health and active sports (hiking...)

— reading

— (multi-)media

— smalltalk

— etc.

PRESENTATION AND PRACTICE IN GROUPS: FINDING MATERI ALS
Plenary: What helps us meet the above mentioned interests?
Where can we find “helpers™? The trainer gives examples

and explains, which skills can be trained through them:

. ) v #
g " * n "
| .
++!1 + 1+ -
b $"$
01 ) R B
"o " "
T $ "
1
«( ¢ !
2 # !
2 # " "
"# o ! "
"3 W
24 "53 "
" $ " )
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senlor language learners
32" |

s
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PART 3

Learning strategies

Part three will cover:

1. Be well prepared: How to plan a lesson and make sure you don't

lose track of the contents of the last courseday and the learners

needs.

Books now and in the past

3. Learning to learn — how we meet the requirements of SL

HOW TO PLAN A LESSON

Material:

$ : $

% (1] !

# non

example of a lesson plan (attachment)

BOOKS NOW AND IN THE PAST

Trainer:

Shows examples of SL books on the German market
(Sterling Silver, Going for Gold by Cornelsen, Griinbaum-
Verlag “Blooming Late” etc. Via internet under

http://www.gruenbaum-verlag.de) and explains the
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Plenary:

Trainer:

development of course books in the last decade. In the
past, teachers had to help themselves with common
books for all age groups, nowadays distinct books for
seniors not only provide extensive text work, in the
“teacher’'s guidebooks” you can find additional — often
photocopyable - material and a lot of advice on how to
deal with the specific subjects and indications of how to
learn more easily. Some books will be exhibited during the
break, so that the participants can convince themselves of
the different approaches now and then.

What experience have participants made with course
books? Where do they see differences, compared to the
course books for “general’ learners? (extensive
vocabulary part, big letters, illustrations also.)

With the help of her lesson plan, the trainer shows how a
lesson can be conducted. She outlines an exemplary

lesson, which she is going to hold subsequently (1/4 h).

LEARNING TO LEARN — HOW WE MEET THE REQUIREMENTS OF
SENIOR LEARNERS

Plenary:

An old person can't learn by heart as easily as pupils in
school do. So there are different approaches to keep new
words, grammar rules etc in mind. The trainer collects
ideas for learning technigues and gives additional adlVce.
Ideas: constant repetition is indispensible; putting vocab
slips around the house, on the fridge etc.; ask them to call
once a week one of the other learners and do some small

talk in the foreign language.
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PART 4

Evaluation of the participants' achievements

Part four will cover:

1. Introduction of the role plays.

2. Recorded lessons

3. Evaluation of the lessons

INTRODUCTION AND REIVEW: WHAT IS IMPORTANT TO PREPA RE A

COURSE?

Trainer:

Plenary:

In preparation of the participants’ lessons, the trainer first
emphasizes the importance of creating a relaxed
atmosphere, shows relaxation and concentration
techniques which are as important for trainers as for
learners. A review of all necessary steps for a successful
lesson is given. She introduces the task and asks to
decide on the target group the participants want to
address (SL beginners, false beginners, advanced
learners...) and which topic they want to chose. Which
materials are useful?

Subsequently participants may ask questions.

RECORDED LESSONS - NOW WE ARE THE TEACHERS AND THE

LEARNERS

Pair work:

Single work:

In pairs the participants prepare their lessons. Each of
them has to present one in the end, so actually each
group will prepare two lessons. The provided materials are
free for them to use.

Participants present their lessons in turns, recorded by a
camera. The approximate time for each lesson will be % h.

The others act as learners.

EVALUATION OF THE LESSONS
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Plenary: The individual films are shown and evaluated by
discussion and reflection.
First the participants have to evaluate themselves, then
the rest of the group and the teacher give their
impressions.

The trainer provides further ideas, shares her experience of SL courses and

how the shown lessons would match reality.

FINAL REIVEW OF THE COURSE - REFLECTION AND DISCUSS ION
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L

sen'or languagde learners

PART 2

In the attachment you will find all needed documents for the modules,
like power points, worksheets, games and so on.
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SIBL

sen'or languagde learners

Module |

Introduction

1.The Ageing Population

2.Lifespan psychology
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EXAMPLES FOR ICEBREAKERS *

Tool 1

Mission Impossible

Aim (what for?): Remember the names and get to know more things about
other people, integrate new people who missed the welcome evening
Group (whom for?): Anyone

Material needed: Envelopes with printed letters, soundtrack from the
famous movie (extended version)

Duration: 15-20 min.

Description: People are asked to look underneath their chair. Underneath
the chair people find an envelope with the letter inside describing their
mission. (see in downloads). People read the letter and start fulfilling the
task until someone finishes or the music stops playing. Then in the group it
is checked who is matching which question.

Submitted by: Nerijus Kriauciunas nercas@email.lt

- http://www.salto-youth.net/find-a-tool/54.html.
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L

senlor language learners

Letter for “Mission Impossible”

Date: Monday, 8 May 2005
Subject: MISSION IMPOSSIBLE

Task
To enter the training course you have to accomplish successfully this

mission. Read the instructions given below and start the mission.

Instructions

On the other side of this page you will find lots of different questions written.
You have to go around the room, find a person matching the certain
statement and write his/her name above the statement. The mission will be
accomplished when all your statements will have at least one name written

next to it.

Time
To accomplish this mission you have ... oh my God!...you have time till

this song come to the end!!!

Recommendations
Hurry up and good luck!!
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Tool 2

Title Box of Life

Aim (what for?): Get to know each other through their skills and interests,
Reflect on the image people give and who they are.

Group (whom for?): 15-40

Material needed: Copies of the template (see down)

Duration: 30 Minutes

Description: Participants are placed in pairs.

First, they have to fill in the boxes by putting in the answer they feel their
partner would put in for themselves.

They should not, at this stage, discuss any answer with their partner. In a
second step, they compare the suggestions and the actual answers.

Template “Box of Life” Exercise

Your favourite... ACTUAL
YOUR SUGGESTION

.. Animal

.. Drink

.. Mode of transport

.. Food

.. English Language Film

.. Hobby

... Music Artist (English
speaking)

... Actor / Actress (English
speaking)

Where would you go on

holiday? (if money was not

an issue)

Project number 29803-CP-1-2006-1-DE-GRUNDTVIG -11 52




S|NL

senlor language learners

PowerPoint “THE AGEING POPULATION”

E] L I! % Folkuniversitetet

sentor language learners

roject number

2006-1-DE-GRUNDTVIG-G11
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PowerPoint “LIFESPAN PSYCHOLOGY”
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Module Il

Characteristics of language learning
senior citizens
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PowerPoint 1 “OLDER LEARNERS STEREOTYPES”
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PowerPoint 2 “GUIDING SENIOR LEARNERS”
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PowerPoint 3 “MOTIVATION”
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POWERPOINT 4: “HELPING SENIOR CITIZENS TO

SUCEED”
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Module Il

Challenges for teaching languages to
seniors and tools for solution
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POWERPOINT 1: “BIOGRAPHICAL WORK: LEARNING

IN THE CONTEXT OF ONE"S OWN LEARNING

BIOGRAPHY”

"R %S NIHEHE @% NS &
#! 6%" +% %'

YA #HH#* " "% & % %+ #!
$H%+ '# %P @& %

HIOH %S ) &#
@& % )'%) #! &H%

16 1'$ $ I 16 /'1$

Project number 29803-CP-1-2006-1-DE-GRUNDTVIG -11

103



"UUHI0H %S #6 "% $
1% ")

I161''$% # &) % # &
#1 & & 1& % %% %

3% " 1%H % H&& #" %
"#  '%6! 1% '%6 !
5 #'H %SH %+% % " % '#

el 0p " Op 'Op+

Project number 29803-CP-1-2006-1-DE-GRUNDTVIG -11 104



T)&) N HHOHS

( %& # #' %) )'#

#" "+ & 6/ # %))
&& # %

36" F#*#11%)% ' '# %S % #% G

(# %$? %S$HE™

"(#H %S You*
%S " % 1%+%! # ' H# %S &
"I%H && %% ) & # ) % 9)
SHHI% %% #ISH H#"%+
&H %S$9 $H%WSH!I% %S > /'# % $
&

Project number 29803-CP-1-2006-1-DE-GRUNDTVIG -11 105



WORKSHEETS

Tool 1: Easy and difficult learning situations

Objectives:

Memories of past experiences and conditions that encouraged the learning
process can raise a positive attitude to learning. This promotes as well a
positive learning atmosphere. It enables learners to formulate their needs

and makes important information available to the trainer or teacher.

Description:

This exercise helps to analyze an important ability that everyone
possesses: the ability to learn. It focuses on the conditions that have
encouraged the learning process in the senior learner’s life. Focussing on
these factors is important and useful in the planning of the learning process
and for considering learning or working options. The learners need ca. 30
minutes to work with the worksheet on their own. After filling-in their
thoughts the results can be discussed with the teacher/trainer or within the

class.

Duration: 30 minutes
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LEARNING SITUATIONS

Rather
easy

Rather
difficult

To schedule my learning times and use them
effectively

To relax after my learning time

To concentrate on my learning tasks at home

To remember for a longer period what | learnt

To learn vocabulary, terms, data, ...

To work with texts, read focused, filter out the
substantial aspects

To write texts/reports, write down my own
thoughts

To practice and repeat specifically

To learn on my own

To understand and learn arithmetic procedures,
tables, ...

To structure, arrange, sort information

To find a learning style of my own

To prepare for exams/tests

To write exams/tests

To define my own learning goals

To set learning goals

To follow the instructions of the teacher/trainer
attentively

To engage, involve myself in the class

To process the new information

To discover the meaning of learning

To pose questions during the class

To remember and utilize my previous knowledge

To trust my learning efforts

To assess my learning results

To stick mentally to the actual topic

To work in small groups with my colleagues

To ,switch” from one subject to another
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Tool 2: The Mini Language Autobiography

Objectives:

The Mini Autobiography will assess the learners‘experience in his/her life
on the basis of

Personal information

Work experience

Education

Other information

This tool aims at identifying and mapping previous work experiences and
previous education of senior learners. It is used for reflection and
discussion with the teacher/trainer to provide new insights and discuss the

learner’s past experiences.

Short description:

Participants write a short autobiography (or fill-in an empty CV). Information
or answers should be given with special regard to learning of and/or
speaking foreign languages. This exercise can also be run in group work
where participants ask their colleagues about his or her biography in the

range of language learning.
Possible information/questions:

Personal information

Which language/s do you speak?

Which languages are spoken in your family?

What languages did you learn in school, at university?

What language courses have you visited so far?

Did you have to use a foreign language in your working life?

Do you have any hobbies you need a foreign language for to carry them
out?

What periods/situations/moments... in the life of the learner required

language skills?

Duration: ca. 30 minutes
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THE MINI LANGUAGE AUTOBIOGRAPHY

Name

What has learning foreign languages meant to you throughout your life?

Education in Languages

Where? | when?
Short description

Where? | when?
Short description

Where? | when?
Short description

Language Courses

Where? | When?
Reason/Description

Where | When?
Reason/Description

Where? | When?
Reason/Description

Interests/Hobbies (with special regard to languages/learning
languages)

What? |HOW

Description

What? | How

Description

What? |HOW

Description

What? | How

Description

What? How
long?

Description
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Tool : Share your expectations and doubts

Objectives:
To find out about expectations and doubts regarding the language course

on the first course day and to make them visible to everybody else

Short description:

Write down your expectations and doubts regarding

1) the course (schedule of the course, learning targets, ...)
2) the team (the teacher, trainer)

3) the rest of the group (your colleagues)

Participants get a sheet with a drawing of a big tree. They are asked to
write their expectations in the tree top and their doubts into the bottom of a
tree. The participants can do this anonymously or with their names written
on the sheet. When people are finished they can stick the sheet on a pin
board. After that the class can discuss the different topics. The trainer
should mark or write down those topics which are vital for the progress of

the language course.

Variations:

There are many different ways to run this exercise, e.g. suitcases (put in
your suitcase things you want to take with you on your journey through the
language course), clothesline (wash and hang your favourite clothes

(=expectations) on your clothesline, let the unloved clothes fall in the dirt)

Duration: 30 minutes
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TREE OF DOUBTS AND EXPECTATIONS

Project number 29803-CP-1-2006-1-DE-GRUNDTVIG -11 111



Module IV

Put into practice:
Specific challenges of delivering
languages courses in theory and

practice
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POWERPOINT:"BE WELL PREPARED: ORGANIZING AN
INFORMATION MEETING”
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POWERPOINT “PUT INTO PRACTICE”

% mnm ( 1] $&
& &
i &

L& (H((N &
#$1, 1 &('&&
8 ('
+ 01, &N& (' * %% *& - $

$
o &

<+, r'to#T (&I (O, % "&

Project number 29803-CP-1-2006-1-DE-GRUNDTVIG -11 123



" &" (& #
&

(" "I1s &

& % $9&(&& . "& % ")
(& V& ", T#H'SM& # .
1%&$ '&: "$ '"" -& &

()% " (1 &

"6 ()"& ! &+
)" &%&T ("= ( %% *
& - $ & N& "$ "

+91, & N& (T *
%% *& - $ 9§

&" % "& ! &H " &"&

&" (%% " &"&. $)#3"

I ” J(I& %ll !.

(r VN )

&(1 (" & % &

48", $ & " &

%! $# $& "&$ (188 %
S, " &

& "&1- E5 6(& &
-& (#K& $
%3 & &
&% 1" I- (& -&

Project number 29803-CP-1-2006-1-DE-GRUNDTVIG -11 124



[+

&

% & &"! $%"$
=" &%I& BHEBEHH (& " &
(% &"( $

&" _& & n _&
& 6% !
$ -&# JE% "
1 ('&& /$ 6%!
R
/+ &ll 11} &
J )" 0&%%
$ " &&" | " %-& "%, & #"
= L (&
(T #1) &1 %&* (& H" % $I
M 44 8&* | | &5 "ot Mt & &
$$" 1) - % & (#S (
%" 11& +5 1" 0 "t # S #
" &H %% 4 & "
H%! (" &
% 4 "(&

$ "&" '$SAI'N&%,L

11 %G&E5

Project number 29803-CP-1-2006-1-DE-GRUNDTVIG -11

125



<+ I'" #"

"( "&l(,% "&

mi " (ll(.
]
6 ($$ ! 1&A
) "l & $" (&
6 ,I'"" # &# $" "( "&
6 "("'$ % ,$:
6 ")& ' % && #" ('(
"$$ '
|
]

iy 11 L

Project number 29803-CP-1-2006-1-DE-GRUNDTVIG -11 126



LCT

TT- DIALANNYD-3A-T-9002-T-dD-€086¢ Joquinu 108foid

. . HIOMaWOH
MuLip/rea o1 BUIYIBWOS JayO "SINOA JO puslly e pue NoA usamiaq anbojelp e sl ou
slaquinu Areuipio ‘ae/si | 00:6T St:8T
aIay) :asnoeld ' '9sauIyD Sl 1Si1) dUL ‘UMO] JNo 5o

SeapluMo | Ul sjueinelsal Xis ale a1ayl, g8 abed aweb ureyd urdisusiul

£ noA
pINOAA, iSe puege abed ‘; abed ‘Yooq sJayoeay ul | S¥:8T 0€:8T Buisifeuosiad

paure|dxa ‘uoissas Buimelp e uels (‘018 sajgeiaban 5 -

spiouad pue Jajni Yiaded ureld ¢ ¥ NIQ | ‘poo} paxiw ‘uniy) aweb pred ayy woly sainoid moys uisifenIxsjuo
ggabed “ooq %004 8y} Ylm uo ob 0e:8T 0c:8T 18lans urei
. . Yeemise
‘sa0UBIUSS OT 0} § “(abeyiA) umoy swoy unoA urst | 0¢-8T ot8t IOMAWOH

seapl UMo ‘ylomalioy 2I8U) TRUM 2QLIOSaP HIOMBLUOY S89M 1SE|

‘puiw ul aney 0T:8T 00:8T

noA auo au puiy A&sy) jnun ,,**aimoid JnoA uo uosiad e alau S|, (e18y1 aue ‘asaLp
S SIaulea| ‘pullll Ul aUO PIOH “100}} 3y} 1aA0 saunaid pealds SI ‘0T) UOSSa| p|o ay1 eadas 0} awed uondpoIU| uonanposul
[emn mc:n__m__cowmw_ siq uoA H_mN_ USTBIAIDY

(1oam 1Se| auOp) aJe aiay] 'Sl aJaul | S|IMS 01 :uomia
ewwel 8002 ¥0'V'T :Bey
GYEZT 1S |  JoWWnUsINY | 00:6T Bpu3 | T ore bulwoold | -yong zT 'NL
ERED ;1eneq 00:8T :Buejuy TWaS SHA | HosIny| Slaurea| Joluas Jo} ysibug sIny

NV1d NOSS3TV d04 I1dINvX3




LESSON PLANS

Most of the dialogues are prefaced by Drawing Sessions. Sometimes the
drawings illustrate a word to be learnt, at other times they become a
"photograph” which the student has to talk to his partner about.

The Drawing Session is carried out in the following way:

1) The student takes a sheet of DIN A4 plain paper and using a ruler
quickly divides it up into boxes according to the teacher's instructions. The
number and the size of the boxes will vary each lesson. For example, the

layout for Lesson 2 should look something like this:

2) The pictures accompanying the dialogues to be taught are drawn on

the board, labelled and then copied by the class. Care should be taken that
the drawings are done at a good speed. A lot of time can be lost, if you

have perfectionists in the class!

3) The teacher points to the board and slowly pronounces the names of the

drawings. The class imitates the teacher 2 or 3 times.



4) In the second semester, when many verbs are introduced, the teacher
mimes the action of the verb as she pronounces it. The class imitates the

teacher 2 or 3 times.

5) Grammatical explanations are kept to an absolute minimum by briefly
drawing the students attention to Language Features. For instance, in
Lesson 2 it can be pointed out that the "indefinite article" remains the same
for all genders and persons and that the same word is often used to denote
the profession of a person regardless of gender; e.g. "teacher"; one
exception being "policeman - policewoman". Language Features are

included in each lesson plan.

6) If there is a Drill Phrase it is written on the board to the left of the
drawings. In Lesson 2 the Drill Phrase is "I am". The teacher then points to
the appropriate drawings and says: "I am a housewife" or "I am a shop

assistant”, etc. The class imitates the teacher 2 or 3 times.

| am:

7) Some words which appear in the dialogue cannot be drawn easily; e.qg.

"still, more," etc.
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The teacher simply explains the meaning without a drawing.

2@ @%=A 8& B'<=%4 >1:": 8>;

1) Divide the paper into boxes.

2) Teacher and class draw and label the drawings.

3) The class pronounces the names.

4) The class mimes and pronounces the verbs.

5) Language Features are briefly explained.

6) The Drill Phrase is written on the board. The teacher and the class drill

complete sentences using the drawings.

DIALOGUE SESSION

Each Lesson comprises two or three dialogues. In the Course Book these
take place between Diana from England and Sigrid from Germany. Both
ladies are on holiday in Alicante and meet in the hotel.

The teacher will play Diana and the students Sigrid, and then they will

reverse the roles.

The Dialogue Session is carried out in the following way:

1) The Course Books can be closed, but this is not absolutely necessary.

2) Each dialogue has its own particular aim, which the teacher explains at
the beginning. For instance, the aim of dialogue a) in Lesson 2 could be

explained as follows:

Teacher: "You now know how to introduce yourself and say where you

Project number 29803-CP-1-2006-1-DE-GRUNDTVIG -11 130



come from. Today we are going to learn how to talk about our jobs. We
have to limit ourselves to learning 8 jobs, so it is very likely that your
particular job will not be mentioned today. However, it will appear later in
the semester. We are also going to learn a conversational filler which helps

us to react to what people have said."

Sometimes the teacher will "set the scene" In Lesson 10 for instance they
must imagine that Sigrid and Diana are on a bus trip, and in Lesson 28 they

must imagine that they are in Valencia for the day.

Directions and explanations and homework instructions are, of course,

given in German during the first year.

3) The teacher introduces two sentences of the dialogue at a time. The
teacher takes one role and a student the other. First the teacher
pronounces the sentence of Role 1 and then articulates carefully the
response of Role 2 for the student; e.g. in dialogue a) in Lesson 2 the

procedure is as follows:

(Role 1) Teacher : What is your job?

Teacher : | am a housewife.

(Role 2) 1st Student : | am a housewife.

The teacher may have to help the next student with his response, but soon
it will no longer be necessary. The roles are practised systematically
around the class taking care to change half way around so that the

students have a chance to practise the role the teacher played.

The teacher must speak slowly and at the same time point to the
appropriate drawings to help lock the words in the student's memory. Lots

of praise should be given to the students' initial attempts.

4) The students practise the pair of sentences briefly with their partners -

pointing to their own drawings as they do so.
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5) The subsequent pairs of sentences are treated in the same way of the

first pair

6) Once the entire piece of dialogue has been learnt and practised, the
students can insert the additional vocabulary into their sentences and

practise it with their partners.
7) Because of the varied abilities in the VHS classrooms, it is always

advisable for the students to practise with their partners on their left and on
their right.

?7@@%=A 8& B'<%681?";";; 8>

1) Explain the aim of the dialogue and set the scene.

2) Introduce the first pair of sentences. The teacher takes the 1st role and
the student the second one. Drill around the class changing roles half way
round.

3) Students practise with their partners.

4) Introduce the next pair of sentences. Repeat the procedure.

5) Students insert the additional vocabulary and practise with partners.

WEEKLY REFRESHER SESSION

This Session lasts approximately 15 minutes and consists of :
a) Refreshing the previous week's dialogues
b) A communication exercise to strengthen the previous week's

grammatical structures

Procedure:
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1) The Course Book remains closed, but the drawings and "photos" from
the previous week are taken out to be used - for the very unsure the
German translations may be used. The Students find a new partner in
another part of the room.

2) The dialogues are acted out while the teacher moves around the class
correcting, praising and encouraging.

3) Volunteers can act out dialogues in front of the class.
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